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CHAPTER I 
INTRODUC!J:'ION 
After reading numerous articles in various professional 
periodicals and talking with teachers from all parts of the 
state, this writer has come to the conclusion that there are 
almost as many methods of reporting to parents as there are 
teachers. These methods range from the slipshod to the very 
conscientious parent-student-teacher conferences in which the 
student's progress is evaluated to both the parent and the 
student. 
How best to report the progress of a child to his parents 
is a perennial problem in many of our elementary schools. 
�he shortages which our traditional methods permit are generally 
recognized but a way to improve these conditions is not too 
clearly seen. Many difficulties appear in devising new and 
improved procedures. One of the most prominent is the problem 
of getting parents to understand and accept practices which 
are different from those to which they are accustomed. Another 
major difficulty is the increased demands made on the time of 
teachers by most of the new approaches. While a third difficulty 
is the lack of teachers adequately trained in the techniques 
of guidance and in ways of evaluating the child and his growth. 
Ruth Strang, Professor of Education, Teachers College, 
1 
2 
Columbia University, emphasizes the vast complications involved 
in the making of an over-all report to parents by saying: 
"Reporting a pupil's progress to his parents is not 
the simple thing it at first seems to be. As we 
delve into the problem, we find ourselves involved 
in the whole philosophy of education, policies of 
marking and promotion, curriculum, and instruction.ttl 
In order to reach a maximum of efficiency in any new 
approaches, the home and the school must realize that they 
have a joint responsibility in a child's development. What 
happens to him in either place affects his total behavior. 
It is therefore important that each cooperate to the fullest 
extent in working out a suitable program of experiences and 
activities designed to help the child develop a well-balanced 
personality structure. 
Purposes of the Study 
The purposes of this study are to: 
1. Find what methods and procedures in the field of 
reporting to parents are being used in our elementary 
schools of today. 
2. Find effective and desirable features of reporting 
now in use. 
3 .  Set up criteria which may be of use to the elementary 
l 
Ruth Strang, Reporting to Parents, Bureau of Publications, 
Teachers College, Columbia University, 1952 --p:VII 
schools in reporting to the parents on the over-all 
development or progress of their child. 
Need For The Study 
The relationship between the school and the home, at 
3 
the present, appears to be strained. There seem to be several 
reasons for this condition. Among these reasons are the 
following: 
1. Some schools do not have a definite philosophy of 
education and as a re sult are unable to have a definite 
purpose behind their pro gram. 
2. Some school's reports to parents are not in harmony 
with their philosophy of education. 
3. Teachers in the same system, or even the same building, 
are not in agreement on the best procedure for report­
ing to parents. 
4. "Schools have tended to lose sight of the child. 
Too often they have been occupied with the mechanics 
of their rapidly expanding program rather than with 
the functions of education. "1 
5. The present report card was organized to fit the 
condition that existed years ago when the school 
program was simple instead of complex. 
l 
Robert o. Evans, �ractices, Trends, and Issues in Report� 
ing .!2. Parents .2.!! the Welfare of the Child in School. Bureau of 
Publications, Teachers College, Columbia University, N.Y. 1938 p.6 
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6. The s chool program ha s been enlarged and the teachers 
are not only teachi n g  subje c t  mat t e r ,  but activi t i e s 
and nextra-ac tivi ti e s". 
7. Me thod s of teaching are different and i t  i s  harder 
for the parent to unders tand the s e  newe r procedure s .  
8. "The s chool ha s a ssumed a number of re s pon s ibili ti e s  
formerly di s charged by the home and some parents tend 
to load all the ir r e spon s ibi l i ti e s  to thei r  children 
on to the s chool and as sume few re s pons ibi l i t i e s  
theirse lve s .n1• 
In far too many of our elementary s chools ,  the report 
card i s  the only procedure u s ed in re por ting to the parents . 
Mos t  educator s and many informed pare n t s , finding them s e lve s 
in this s i tuation ,  are in agreement that thi s i s  an inferior 
practice and that be tter prac t ic e s  and procedure s ne ed to be 
devi s ed. The que s tions whi ch then ari s e  are: Is an improved 
report card the answer? Will a report in the form of a l e tt e r  
from t h e  teacher be suffic i ent? Or i s  a n  individual conferenc e 
b e twe e n  the parents and the teacher the be s t  answer? Ju s t  
what prac t ic e s  and proc edure s be s t  me e t  the needs o f  thi s 
parti cular group mu s t  be d e c id ed and ans wered. 
There s e ems to be no one be s t  r eport for all s choo l s. 
1 
Ibid . P• 7 
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The type of report must fit the individual situation. Schools 
with small classes, informal methods of instruction, guidance­
m1nded teachers, and intelligent and cooperative parents can 
make a far more detailed report than can schools which have 
large classes, formal methods of instruction, teachers who 
lack the personnel point of view, and parents who are unable 
l to read or understand English. 
Regardless of the type of report that a school uses, 
there is one thing that should always be remembered--
"The human factors involved in the problem of teacher's 
marks are the same whatever the plan of marking. The 
child is the object, his parents and the teachers the 
agents and the report card the instrument that may 
conceivably bring these agents of the school and the 
home closer together2in this cooperative enterprise, which is education." 
From these findings, it is quite evident that there is 
considerable need for a more cooperative relationship between 
the schools and the local community; and that methods of 
reporting to parents be developed that best meet the needs 
of each child in the school. All this seems necessary if the 
teachers and parents are to assume their full responsibility 
to each child by offering the best possible plan of guidance 
for our citizens of tomorrow. 
l 
Ruth Strang, Reporting !2_ Parents, Bureau of Publications, 
Teachers College, Columbia University, N.Y. 1947 p. 9 
2 
J. E. Warren, •school Reports to Parents on Pupil Progress" 
American School Board Journal, May 1935 p. 16 
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Methods of Procedure 
Two methods of procedure were used in this study. First, 
a study was made of the current literature on reporting the 
progress of children to their parents. Second, a question­
naire embodying those principles upon which there seemed to 
be common agreement was formulated and sent to elementary 
school administrators in the state of Illinois. 
The questionnaires asked for general information concern­
ing the type of district, the number of attendance units, 
number of teachers per grade, enrollment of the district, 
number of suidance directors, and the number of times per 
year that reports are given the parents. 
The study includes information relative to the extent 
and nature of the reporting programs in use. An attempt was 
made to determine who planned the program, the topics proposed 
by the administrators, topics proposed by the teachers, topics 
proposed by the parents, reporting practices used, school time 
allotted for reporting, freedom of teachers to put into opera­
tion the results of their findings, the obstacles to the 
program inherent in the district, e.nd suggestions found for 
overcoming obstacles in reporting to parents. 
Samples of the various types of report cards now in use 
in the elementary schools through out the state of Illinois 
were collected and given much consideration in attempting 
to arrive at the best methods and procedures for reporting to 
parents. 
CHAPTER II 
EVOLUTION OF REPORTING TO PARENTS 
Early Attempts 
Methods or reporting to parents the progress of their 
children in the elementary schools have gone through an 
interesting process during the past seventy or more years. 
During the late 18001s and the early 19001s parents were told 
that their children were reading in the first, third, or fourth 
McGuffey Reader. For several years the parents were told 
what particular "grade" their children were in, as though 
that in itself indicated how much progress and achievement 
l had been completed. 
Following this meager and inadequate form or reporting 
to parents there developed an idea for a more scientific 
method. The schools tried to put an exact or quantitative 
evaluation on each child's progress. For example: Parents 
were told that Jim rated 75 per cent in arithmetic, 81 per 
cent in spelling, and 89 per cent in reading. This method 
was quite popular for some time, but eventually research 
established tne fact that a percentage mark was not an accurate 
evaluation. The question which needed to be answered was, 
"seventy-five per cent of what?" "Was the seventy-five per 
1 
Walter A. Lebaron, �What Shall We Tell the Parents?" 
The Elementary School Journal, Vol. LI (Feb. 1951}, p. 322 
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cent based on the progress of all the children in his class or 
grade, on the child's own ability, or was it based on the 
relative progress of all the children of his age level?" 
Even by assuming that a teacher can accurately evaluate the 
progress of a child on a percentage basis (an assumption 
which research has proven untrue) the question still remained 
unanswered. 1 
Since the percentage system of marks did not prove 
satisfactory many schools developed substitutes. These 
substitute ideas developed during the 1930's and 1940's. 
Broad categories of percentage equivalency were substituted. 
Schools which developed systems using five symbols, usually 
the first letters of the alphabet, explained their marking 
system thus: "A" stood for 93 to 100 per cent, "Bn--85 to 92 
per cent, "C" represented avera� achievement or 78 to 84 
per cent, "D"--70 to 77 per cent represented barely satisfactory 
progress, and "F11 which was for any mark below 70 per cent 
was designated as unsatisfactory achievement. Even this system 
did not last long in many areas as it was felt that it was 
not scientifically sound. It still emphasized competition, 
and it did not show whether or not the individual was working 
2 
up to his capacity. 
1 
Ibid. p. 323 
2 
Ruth Strang, Reporting to Parents, Bureau of Publications, 
Teachers College, Columbia University, N.Y., 1947, p. 10 
9 
To reduce the competitive effect of letter grades, some 
schools began to use only three categories. This system used 
"E" for excellent progress, "stt for satisfactory progress, 
and "U" for unsatisfactory progress. This broad classification 
probably reduced the competition especially for scholastic 
leadership in a class, but in some eases, it also reduced 
pupils' incentive to do better work. If they got "satisfactory11 
they were content, even thougp they may have been almost on 
the "line" between '*satisfactory" and "unsatisfactory". A 
system such as this seems to decrease pupils' efforts.1 
A great many educators had an uneasy feeling that what 
was being told the parents by this system was no more accurate 
than the old percentage marks and WbS probably less understood 
by them. The age old question continued to arise, "Satisfactory 
in relation to what?tt To the curriculum program; to the 
abilities of the individual child; to all children in a particular 
grade; or was it, all children of a certain age? 
During the past thirty years many schools have designated 
the child's social progress to the parent by g�ving marks or 
ratings on traits or characteristics listed on the report 
card. Tnese listings were usually under the general head of 
school citizenship. Studies which have been made indicate 
that the weights given different characteristics by various 
1 
Ibid. p. 11 
10 
teachers in determining a single citizenship mark are decidedly 
variable. For example, marks on such traits as truancy, cheat-
ing, bullying, obscenity, and others varied as much as 50 or 
60 points on a scale of 100. The same study also revealed 
that chea. ting, lying, stealing, impudence, defiance, e.nd obseni ty 
are the forms of behavior which resulted in the lowest marks. 
In general, the conclusion seems justified that, when a mark 
of this sort is given it is not highly valid. However, it has 
been found that some schools make use of rating scales or 
score cards with such thouglltfulness and care that the marks 
assigp.ed are probably worthy of a considerable deg�ee of 
eonfidence.1 
In checking over these early forms of reporting to parents 
one cannot help but see that the chief concern of each method 
used was that of the marks given in reference to scholastic 
achievements. Several studies have been made concerning 
factors which affect marks. For example: Bangs and Green 
investigated the components that enter into final marks and 
found that daily classwork generally counts for one half or 
more, short tests and examinations usually for one fourth 
to one third, the final examination ordinarily for about 
one fourth, and any other work relatively very little. In 
many cases, nowever, they found that the weight assigned 
l 
Joseph Miller, "The Conduct .Marking" � Meth. 13: 
193-98, 1934 
11 
these factors were quite different, reaching as high as three­
fourths of the daily work, one-half on tests, and one third 
on the final examinations. Many teachers and school departments 
have developed detailed point systems for the scoring of numerous 
elements which they believe to be important in determining the 
semester or year marks.1 
The problem of marks is a never ending one, always open 
to question, study, and change. Moreover, since individual 
teacher judgment usually operates, it proceeds to operate in 
as many different ways as there are different personalities. 
Another reason for so many types of reports was due to 
the numerous concepts as to what education involved and what 
educational outcomes oug):lt to be. 
l 
"one may believe that the unit of instruction is to 
be found in subject matter to be learned through 
direct attack. Another may center the unit of 
natural activities of the child. One may conceive 
of behavior in terms of whole activity of the child; 
another in terms of reaction to authority. One 
may put premiums on obedience, docility, and receptivity; 
another in self-assertion, initiative, and active 
participation. One would submit the child to open 
competition with others; another would emphasize the 2 
educational product; another the educational process." 
c.w. Bangs and H. A. Green, Teachers' Marks !!!!!! � 
Marking SystemL University of Iowa, Extension Bulletin No. 244, 
1930, P• 44 
2 
J.E. Warren, "School Reports to Parents on f'upil Progress11, 
American School Board Journal, May 1935 p. 16 
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Regardless of one's thoughts, the methods for reporting 
to the parents tended to follow the philosophy of the administra­
tion and each member of the staff and as a result many of these 
attempts led to confusion rather than a. stable method of 
contact between the home and the school. 
Present Trends 
Present educational philosophies on improved methods of 
reporting to parents, advocate the consideration of the "whole 
child" in his educational undertakings. Since there is no 
educational method for developing a mentality independent of 
its physical, social, and emotional existance, various improved 
methods of grading and reporting are being devised and tested 
in an effort to evaluate the child's potentialities and to 
diagnose his difficulties, so as to conform with these present 
1 educational philosophies. 
£lthougll few schools have attained the above mentioned 
goal, many are well on their way toward more effective methods 
of communicatinE, the progress of the "whole child" to the 
parents. Evidence of this may be found throu�h a study of 
the following observable trends listed in recent professional 
books and professional magazine articles on reporting to 
parents and in the current practice of many of our progressive 
schools. 
l 
Grace s. Davis, "Report Cards Versus the Pupil11, Education, 
Vol. 72 (Nov. 151), p. 193-7 
1. "'l'he trend away from subject-centered reports and 
toward pupil-centered reports. 
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2. The trend toward using more descriptive and anecdotal 
material and interpretive corrl!lents to supplement the 
quantitative data. 
3. The trend toward reporting on character and personality 
development as well as on academic achievement. 
4. 1Ihe trend toward the use of letters or conferences 
with parents as substitutes for report cards. 
5. The trend toward emphasizing the individual pupil's 
progress rattier thin comparing it with the achievement 
of fellow pupils." 
6. "A change from the use of negative statements in 
reporting, such as "wastes time" to more constructive 
comments, such as "needs help in methods of study". 
7. A trend a.way from monthly to quarterly reports, �nd 
in many school systems to twice a year or less.02 
8. A trend toward an analysis of difficulties with concrete 
suggestions for improvements rather than mere judePlent 
passing. 
9. A trend toward less uniformity within city school 
systems than formerly and more encouragement for 
individual schools to experiment with reporting media 
and to work out their own pro gram of communicating 
with parents. 
10. The trend toward helping the child realize his responsibility 
by having him evaluate his progress and achievement. 
1 
Ruth Strang, Reporting to Parents, Bureau of Publications 
Teachers College, Columbia University, N.Y., 1947, p.8 
2 
Willard s. Elsbree, Pupil Progress in the Elementary School2 
Bureau of Publications, Teachers College, Columbia Univt:1'cii-i:;y, 
New York, 1943, p. 86 
14 
These recent trends seem to be becoming more humane, more 
personal, and more concerned with the future than with the past. 
They are more in harmony with our educational objectives than 
were those that preceded them and far more useful for guidance 
purposes than the traditional report card. The fact tha t  the 
education of the "whole child" is being emphasized makes it 
imperative that the gap between the school a.nd the home be 
closed and that reporting systems be devised to function 
effectively in enlisting the whole-hearted coopera tion of the 
parents.1 
From a study of the present trends, it is apparent that 
two purposes must be considered in developing a. meanine£ul and 
usable report to the pa.rents. First, the pa.rents should be 
informed as to the educational policies of the school, while 
the second purpose should be to pro vide the paren ts with 
information helpful in t:,uidine: their own children. Any attempt 
to use a single type of report for both these purposes is 
2 
likely to fail, because the two require different information. 
Interpreting the educational policies of the school to 
the pa.rents is a tremendous task. However, if renorts about 
children are to be helpful, parents need to know what the 
school's purposes are, including the chief objectives of the 
various fields, department, and courses; how the curriculum is 
1 
Ibid. p. 86 
2 
Ralph W. Tyler, "Helen is Smarter Then Betsy", N.E.A. 
Journal, Mar. 'b3, p. 165 
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organized to a ttain these objec tives; and the v arious kinds of 
learning experiences used throughou t the scho ol. 
In o rder t o  provide the par ents with informa tion h e lpful 
in guiding their own child ren ,  the scho o l  n e eds t o  record and 
re tain much inf o rma tion abou t e ach child. Evidence regardin g 
the child ' s  abilities ,  inter e s t s ,  needs , achieveme n t s ,  p robl e m s ,  
family b ackground , he a l t h  info rma tion , test da ta , ane cdo tal 
r e c ords , t e achers comments , and interviews are a l l imp o r tan t 
in guiding individua l s ,  and providing inforrns. tion f or later 
educa tional and occup a tiona l p l a cement. 
What to t e l l the parents abo u t  their children , how o f ten 
t o  report on their proe,.ress , aI?-d wha t media t o  use in repor ting 
are prob l e ms whic h rest entirel y  with the school and community. 
Howeve r ,  the schoo l  pro fessiona l s taff should assume l e adership 
and r e sp onsibility in g,iving careful consid e r a tion to p rocedu res 
of repor ting and in making eve ry effort t o  es tablish p olicies 
which are educatio na l ly sound. Even though facu l ty members o f  
a scho o l  have a gre a t  re sponsibility in f ormulating the prs c tices 
r e l a ted to reportine, , they a.lone c an not pr ovide f o r  all the 
needs of the students. Regardl ess of how hard they may try , 
t e a chers can a ccomplish l i tt l e  with many children with ou t 
some c oo p e r a tion on the par t  of the pare n ts . 
In making individua l  rep orts which wil l  b e  most he l pful 
t o  the p arents in guiding and p l anning the fu ture for their 
chil dren , the sch o o ls need to include two type s  of info rma tion. 
16 
One kind of information should include the child's educational 
achievement end the other should include those factors which help 
to explain his progress or his lack of progress. For example, the 
report for a fourth grade child in reading might include comments 
or judgl!lents regarding his reading level, his co:rriprehension, his 
speed, his word att8ck skills, e.nd his reading interests. Also, 
the report mie_:ht comment, on his attitude toward reading, his 
work habits, his social and emotional development, his physica.l 
handicaps, his physical maturity, and his regularity of attend-
a.nee; all of which are important in helping to determine those 
factors which aid or hinder his progress. Contributions 
such as these would give the parents rnuch more information, 
regarding the child's educational achievements, his orogress, 
and level of sccomplishment by noting his difficulties and 
rate of growth, rather tnan a sine:.J.e grade found. on far too 
many report cards.1 
The problem of how often to report on the progress of the 
child to his parents has been g,iven much tttoug,ht and considera­
tion the past few years. Should parents be informed periodically? 
If so, a.re certain dates preferable to others and what intervals 
appear most desirable? 
In order to arrive at a rea.sonable solution to this problem, 
one needs to refer to the major purpose of reporting, which 
1 
Ralph w. Tyler, "Helen is Smarter Than Betsy", N.E.A. 
Journal, Mar. 1953, p. 166 
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1s to provide information that will lead to close cooperation 
between the school and the parents in the guidance of each 
child in order that maximum pupil prog�ess may result. However, 
if one is to consider the major purpose it would seem that 
any desi gna. ted time for reporting would somewhat defeat this 
purpose. Many school administra.tors are skeptical of any 
scheme of pupil reporting which is not uniform. In a recent 
study nearly all administra. tors reported that their schools 
issued reports either four or six times e ach year. A large 
p ercentage also reported that they found it difficult to get 
parents to accept practices and procedures for reporting 
different from those to which they were accustomed. 1 
The number of times which a school reports to the parents 
may be determined by the size of the school, the teacher's 
load, background of the parents, and other factors. However, 
it seems that three reports each ye a r  are essential if we are 
to fulfill our major purpose in reporting. The first report 
should be given early enough in the school year in order to 
establish the child's level of development and to give him 
reassurance that he is on the rig.ht track and can make improve ­
ments . The second re port should be given at the mid- year and 
should note his progress of development and also serve as an 
incentive for further achievement for the following semester. 
The third or final report should be made at the end of the 
1 
See Appendix (Re port Cards) 
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school year and should include an over-all picture of the cnild's 
growth during the past year. Recommendations for planning 
the summer experiences for the child in order that growth 
will be continuous should also be included in this final 
report. This three-report system has the advantafe of ligpten­
ing the teacher's task and yet supplying information on the 
pupil's progress at critical times. 1 
The last twenty years have been characterized by an 
exploration of various innovations of reporting in an effort 
to determine which most nearly accomplished the purpose for 
which it was intended. The most common of tnese are: employ-
ing check-lists to provide a more comprehensive, quick 
description of tne cn.ild's work, progress, and conduct; 
using pupil self-evaluation and teacher evaluation procedures; 
writing individual descriptive letters to the parents; and 
reporting orally in parent-teacher interviews.2 
From these innovations, many forms for reporting to 
parents have been developed and put into actual use; however, 
all these may be classified under three main types--the 
report card, the individual letter, and the conference with 
1 
Ruth Strang, Reporting to Parents, Bureau of Publications 
Teachers College, Columbia University, New York, 1947, p. 41-48 
2 
Ralph w. Tyler, "Helen Is Smarter 1I'han Betsytt, N .E.A. 
Journal, March 1953, p. 165 
1 the parents. 
The traditional report card tells the parents how the 
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child rates in school achievement with reference to grade 
standards. This information appeals to many parents because 
it seems to sr1ow how much subject matter the child has mastered. 
Parents have been reluctant toward accepting changes in the 
methods of reporting marks or grades achieved by their child. 
They have failed to recognize that it is impossible for a 
teacher to reduce the many-sided aspects of a child's develop-
ment to an accurate numerical value and as a result some 
parents still maintain the percentage scale is the best 
method to use. However, for the most part the parents who 
favor the use of the percentage scale are those of the upper 
social level group whose children a.re superior in scholastic 
achievements. They apparently enjoy informing everyone of 
the higp percentag,e grades which their child made and also 
in comparing his or her achievements with others of the 
class or within the community. Thus, the percentage method 
of reporting developed a highly competitive attitude among 
the pupils with the result that many children and parents 
found themselves unable to account for the fact that they 
were not given the high honors which they believe they 
deserved. The sad part is that these same parents fail to 
1 
Ruth Strang, Reporting to Parents, Bureau of Publications, 
Teachers College, Columbia University, New York, 1947, p. 9 
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recognize the na.tural abilities of the individual. The child, 
who is working up to his capacity and achieving a percentage 
grade of 80, is far more deserving of praise and encouragement 
tnan the CrJ.ild, who has the ability to achieve a score of 95, 
and receives a score of 80. This is because the former individual 
nas achieved to his full capacity and has developed not only 
mentally but has acquired hebi ts and characteristics the.t enable 
him to progress in his further development. While the latter 
individual whose mental growth indicated he has not made use 
ot his potentialities, and has developed habits and characteristics 
which are detrimental to further growth. Therefore the former 
child should receive more recognition than the latter student. 
As a re sult, of tne competitive effect of the percentage 
system plus the f act that teachers' methods of appraising 
school achievement are not precise enougn to enable them to 
ake the distinction between 74 and 75 on a percentage scale, 
Tery few schools now use this system. 
Many schools today use the A, B, C, D, F form of marking 
which requires less fine distinction in rating achievement 
than the older percentage system and also tends to be some 
what less competitive. However, there a.re still some competitive 
effects even with letter �:rades with the result that some 
schools have come to use only "satiafectory" and ''unsatisfactory" 
W1 th an honor �a.de for outstanding achievement. In this 
system, if a pupil works up to his capacity, he is rated S; 
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if he f alls below his cspacity he is rated U; and if he does 
better than those who have more ability, then he is marked H. 
This system seems to be more popular in the first and second 
grades in the elemente ry school, probably because the teachers 
can better justify these marks (until enoug,b. data have been 
accumulated to �ive a more accurate evaluation) due to a 
.lack of adequate data concerning each individual. This very 
broad clas sification has little diagnostic or guide.nee velue 
however, and beyond the primary €7'ades seems to decrea s e 
1 
pupils' effort . 
In an effort to overcome some of these difficulties, 
some schools have adopted a dual marking system which includes 
ratine,s based on the individual's ce.pacity to achieve and on 
grade standards of achievement. With this system each c.r:.ild 
receives two marks in each achievement area: the first 
indicates his achievement in relation to the standard for the 
grade and is expressed by letter re.tin gs from A to F; the 
second indicates his achievement in relation to his estimated 
capacity and is expressed by numerical ratings, such as; 1 
, tor " very good11 to 3 which denotes 0needs to improve". 2 
1 
Ruth Strang, Reporting to Parents, Bureau of Publications, 
Teachers College, Columbia Univer sity, New York, 1947, p.10 
2 
Ibid. P• 11 
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A report of this type gives m ost parents the information 
they need and if used wisely should prevent parents from 
,ojustly blaming a slow-learning child or from being satisfied 
�with the mediocre achievement of a gifted child. However, 
1t must be remembered this system requires psychological 
skill and seems very difficult to most parents since they 
lack the ability to interpret the present day objectives of 
education. But to tho s e  parents, who are well informed and 
understand child psychology, the pre sent objectives of the 
school; this method of reporting will be understood and more 
likely meet with their approval. 
Most of our better type report cards today provide space 
for written cornments, wherein the t e acher has an opportunity 
to interpret the marks, emphasize achievement along social, 
personal , and emo t i onal l i v e s; call attention to progress, 
and give suggestions for improvement. Any unsatisfactory 
mark should be explained to the parents and constructive 
suggestions should be made. Modifying the report card by 
provid i ng an:ple spa c e  for written c onh�ents is a step in the 
right direction. However, these written cominen t s  are helpful 
only if they are ba sed on an accurate s tudy· of the child and 
are written with particular parents in mind. Care must be 
taken in writing these com ents sinc e the child may develop 
negative attitudes if the teacher does not diagnose the 
parent's re action as we l l  as the chi ld's to the remarks. 
Regardless of the type of report card used, it still is 
not adequate in that it can not present an overall picture of 
the 0whole child" as to his development and achievement. 
It requires a some what more detailed report in order to be 
of the utmost value to those for which it is intended • 
.Anotner weakness or criticism of the report card method 
of reporting is the tensions developed on the part of the 
children at the time report cards are to be se nt home. This 
factor has been overlooked in far too many instances and as 
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a result many children become emotionally disturbed. According 
to Ralph w. Tyler, Dean of the Social Studies division, University 
of Chicago, children whose parents expected a great deal of them 
became disturbed for fear their above average grade might not 
please their parents. Children with low marks became disturbed 
when their parents exhibit sorrowful reactions and often were 
administer punishment when they brought home their report cards. 
With these thoughts in mind, it isn't any wonder that many of 
our more progressive schools have either dispensed with the 
report card method of reporting or else they use it along with 
1 other more complete methods of reporting. 
The report card has been replaced in some schools by 
treely written reports in the form of letters to the parents. 
These letters describe the pupil's progress in all phases of 
1 
Ralph w. Tyler, 11Helen is Smarter Than Betsy", N.E.A. 
Journal, March 1953, p. 165 
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his school achievement and are usually divided more or less 
into three parts. The first part is concerned with the out­
standing features of the pupil's work, the second, to those 
phases of the school program in which he is meking satisfactory 
pro£ress; and the third, to those phases in which he needs 
special hel9 and can meke improvement. It is this last part 
which requires much thougbt, consideration, end technique on 
the part of the teacher in proposing specific sug[estions to 
the individual parent in such a manner as to obtain the 
greatest cooperation from that particular parent. In other 
words,, this method of reporting to parents is a tecbnique 
itself. 
The success of e.ny informal note or letter depends on the 
ability of the reporter in portraying the child's needs and 
achievements in such a way as to secure the parent's sincere 
cooperation. Obviously if the parents are unable to understand 
the contents of the letter or if they misinterpret the meanings 
intended, the report will then fail in its mission. Since 
all te0.chers are not equally competent in writing letters some 
school systems have prepared outlines suggesting the items to 
be considered in making the report and then each letter is 
presented to the administrator and must merit his approval 
before it is sent to the parent. 
Criticisms often made of letter reports ere that they 
are time consuming, that they tend to become stereotyped, 
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and that many teachers are not especially gifted in composing 
letters of this type. However, many schools have been able 
to surmount at least some of these difficulties and are find-
ing this method of reporting to be very satisfactory both 
on the part of the members of the faculty and the pa.rents. 
The attitude of the faculty is an important consideration, 
and the type of neibhborhood in which the school is located; 
are important factors in determining the success of the letter 
1 
torm of reporting to the parents. 
Parent-teacher conferences mu.st be an intsgral part of 
the school program or curriculum, if the school and the 
parents are to accept their full responsibility for the 
perso nality growth of the child as well as for his intellectual 
growth. This integ�al and vital part of the school curriculum, 
in order to remain as such, must not be relegated to after-
school hours, when the teachers are weary from a long day's 
work. Inst ead they must become a part of the regular program, 
and time must be set aside for them just as time is set asiue 
for other school activities. 
Several schools have been experimenting with various 
methods for finding time for parent-teacher conference with 
the result thatseveral workable plans have been adopted 
1 
Willard s. Elsbree, Pupil Progress in the Elementary 
School, Bureau of Publications, Teachers College, Columbia 
Univer sity, New York, 1943, p.84 
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throughout the nation's schools. One plan is to include on 
the teacning staff' a 11floating teacher 11 who can take over a 
class while the regular classroom teacher is holding a 
conference. Another plan is to set aside certain periods of 
time each week or month in which no classes a.re scheduled, 
and the entire time is devoted to conferences. Other sct1ools 
nave developed a provam in which a class works in the St·Op 
or the art studio for a (>He .onr period, thus re lee sing the 
1 home-room teacher for conferenc:e work. 
One consideration of the parent-teacher conference is a 
planned time. Another is the matter of pupil load. This 
matter of pupil load is extremely important to teachers in 
the kindergarten and primary grades. It is in;nortant that 
intensive counseling be done during the ci-1ild' s early formative 
years and :tn order to do tnis the pupil load should not exceed 
twenty. If the teacher is to gain a thorouf,Jl knowledge of 
the individual nec�ds of each pupil and do a satisfactory job 
of perent counseline_ the pupil load must be reduced in tbe 
greater portion of our present classrooms. 
An in-service treining progrem needs to receive special 
considere.tion in order to prepare teachers already in t.he 
field in tbe art of parent counseling. A program of this 
type will require a specialist on the school staff in the 
-y---� 
Katherine E. D'Evelyn, Individual fe.r�nt-Te!J.Cher Conferen£�.i. 
Bureau of Publications, 1J.1ee.chers College, Coll;mbia University, 
N . Y. 1945, p. 92 
field of guidance and psychologica 1 counseling. Such a person 
would train the teachers in counseling by working with them 
on individual cases and by serving as an advisor in their 
group discussions. He migl'1t te_ke over t.be most difficult 
or complex problems of counselin£. However, it has been 
found most advisable to have the teachers counsel their students• 
parents with aid from t.ne chief counselor when necessary. 
By functioning in a supervisory capacity, the specialist's 
service would also extend to the parent group and aid in 
developing a better understandin g between the sc.hool and the 
b f t]..- 1 1 . t 1 mem ers o Lle oca communi y. 
One other consideration deemed necessary is the sound 
mental health of the teacher. He must be reasonably well 
adjusted emo tionally if he is to confer with parents end be 
able to assist them with their problems in a constructive 
manner. 'l'his does not mean that the teHcher must be super-
human, but he should have insight into his own motivatio ns, 
needs, smd desires. he should know wherein lie his satisfactions 
and his faults. He should have a working philosophy that 
will permit him to clwose his satisfections wisely. Only 
by sound constructive thinking and by maintaining a firm 
l 
Katherine E. D'Evelyn, Ind_!vJdual Parent-Teacher Conferences, 
Bureau of Publications, Teachers College, Columbia University, 
N.Y., 1945, P• 93 
control of one's emotions can one best serve as a pa rent 
1 
counselor. 
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Another matter which needs to be giv en much consideration 
is that of preparing student-teschers for parent counseling. 
A special ba.ckground of study and training is required if 
teachers hope to be able to conduct successful conferences. 
Teachers must be well grounded in mental hygiene, personality 
adjustment, and have a thorough knowledee of the normative 
growth and behavior expectations of the a�e range of children 
with whom they are working. All this is essential in order 
for a teacher to know wha.t behavior is within the normal 
range of expectations and thus be able to discern any deviations 
serious enough to cause concern. Good counseling techniques 
should be a required part of each curriculum in the teacher 
training field. 
Regardless of the implications, the parent-teacher 
conference method of reportinf to parents has certs.in advantages 
over other media of reporting. In this face-to-face relation­
ship, between the teacher and the parent, the pupil's protress 
can be more adequately interpreted and the report can be 
personalized more fully. It also provides the parents with 
an excellent opportunity to better understand the teacher's 
problems s.nd at the same time it provides the teacher with 
1 
Ibid. p. 93 
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an equal opportunity to learn from the parents. As Ruth 
Strang, Professor of Education, Columbia University, ao 
skillfully points out: 
11Parents be.ve much more information about the child's 
background and out-of-school behavior than the 
teacher has. And most parents will talk about their 
child much more readily than t11ey will writ e a report 
about him to the teacher. With every thOufhtfully 
appraised parent conference, the teacher will grow 
in his ability to understand and guide pupils and 
pa.rents . u l 
In order to be of the utmost help to the child, the 
teacher and the parents should es.ch have a list of common 
character istics and needs which bays and girls of a particular 
age rang,e may be expected to have and thus be better prepared 
to help the child in making his adjustments in society. A 
list, such as the one used in the East Whittier Schools of 
Californi&, could serve as a guide to help the teacher and 
the pare nts to better acquaint themselves with the problems 
•"> 
facing the child at the.t particular stee:e of his development."' 
It is very difficult, it seems, for adults to see the problem 
which the child faces in the same lif'.,ht that the cLild sees 
the same problem. A guide should prove beneficial in preparing 
the teacher 8nd the parents for a better understanding of the 
l 
Ruth Strang, Reporting to Pare nts, Bureau of Publication, 
Teachers College, Columbia Univer sity, N.Y. 1947, p. 32 
2 
See Appendix P• 61 
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cbera c ter i s ti c s  i n  cni ld f_rowt.h and d ev e l opmen t . 
The p ar ent c onf er enc e re qui r e s of the t e a cher s i gni f i c ant 
1nf ortns ti on abou t e ach pup i l .  Thi s informa t ion may o r i e:ina t e  
from v a r i o u s  sour c e s ,  such a s  cumul a t i v e  re c ord f o l d e r ,  
che ck l i s t s ,  samp l e s  of the pup i l ' s  work , ane cd o t a l  n o t e s ,  
and pup i l  s e l f  evalua t i on she e t s .  From the s e  sour c e s of 
mater i al the t e a c L e r s  and the paren t s  should e,e t a r a ther compl e te 
pi c tur e of the nwhol e c.ni ld n .  From thi s p i c tur e ,  they s hould 
be abl e to d i a gno s e  the cau s e s  for any d i fficul ti e s  and a l so 
work out t o ge the r the b e s t  p l an of proc edure for the chi ld . 
All of thi s may not b e  s o lv ed in one c onf erenc e but wi l l  evolve 
from a s e ri e s  of c onf e renc e s  in whi ch ther e  i s  comp l e t e  harmony 
among a l l  c once rned . 
Whe ther the c onf er e n c e  c r e a t e s  good home - school r e l a ti on­
shi p s  d e p end s to a l ar ge extent on the t e a cher ' s  p e r s onal i ty 
and intervi e wi n g  ski l l . One mu s t  not f o r ge t  tha t e s ch p arent 
is uni que in hi s per s onal i ty and hi s prob l ems . The r e f or e , 
much of the re sponsi b i l i ty for the suc c e s s  or f a i lur e of a 
conf e r e nc e  r e s t s  wi th the t e acher . Since the suc c e s s  or 
fai lure of the p a r e nt - t e acher conf e renc e re s t s  pr ima r i ly 
wi th the te a cher ,  i t  s e ems apparent the. t a f e w  guide s t o  aid 
the te a cher in c onduc t i n g  an intervi ew mi ght be appropri a t e . 
The se guid e s ,  a l thou gh somewha t gener a l ,  mi [ht provid e the 
diff e r e nc e  b e twe en suc c e s s  and f a i lure in a p ar e nt - te a ch e r  
conf e r e nc e .  
1 .  " I t is well to arran �e for no interruptions d ur­
ing a conference. Nothin g is more disturbin g to 
the serious effor ts of trying to think throu gh a 
problem than to be interrupted at a crucial 
momen t. 
2. It is easier to build a cooper a tive relationship 
if the teacher is not seated behind a dest. 
Behind a desk the te acher is in the place of 
authori ty, not partnership . 
3. The teacher's greeting should be friendly and 
rela.xed. If he is hurried or tense, tt1e parent 
will know i t .  I t  is dif ficult to discuss a 
problem with someone who looks as if he wished 
you were not there, or would leave soon . 
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4 .  Lis ten , and then listen some more. 'I'he teacher 
did not invite the pare nt in to deliver a lec ture 
to him, but to ge t, as well as to giv e, help. 
Encoura ge the parent to talk, and then listen 
to wha t he has to say. 
5 .  Find out how the parent is thinking and feeling 
about his child. This is importan t, because the 
teacher cannot understa nd the child's behavior 
until he knows the parent attitude. 
6 .  If a parent says he is worried about his child ' s  
behavior, follow throu �h . Find out why he is 
worried. 'l'he teacher should not assume that he 
knows why. He and the ps.rent may not feel the 
same way abou t the child. 
7. It does not help to ar gue with a p a rent. Ar guing 
will arou se re sentment a nd re sistance. 
8. Mos t pare nts can not be objec tive about their 
own children. Therefore, do not criticize, either 
directly or indirec tly. Criticism is fatal to 
the buildin g of a cooperative relationship. 
9 .  Try to be aware of sensitive spots, and avoid 
embarrassing the p arent by noting facial expressions, 
gestures, and voice. These all give a clue to 
the parent ' s  emotions. 
10 . I t  is helpful to try to close the conference on 
a c on s truc t iv e , a p l e a s ant , o r  a forward - go ing 
not e ,  such a s  a p l an f o r  fur th e r  c on sul t a t i o n ,  
a d e f i ni t e  t e  f or the next c o nf e renc e 1 a s ta t e ­ment o f  a p l an f o r  c oo p e ra t i v e  a c t i on . " 
In che c ki n g  o ve r  thi s medium of r e p o r t i n g ,  i t  i s  am; a rent 
tha t mo s t  of the d i s advan t a te s  o f  the p a re nt- t e e che r c onf erenc e 
ari s e  f rom f ault s i n  the gu i d anc e p r o  gram, i nad e qua t e  pup i l  
per sonn e l  r e c ord s ,  o r  a he avy t e a ching l o ad whi ch l eave s no 
time for c onf e r e nc e s .  Many te a c ner s a r e  p o o rly qua l i f i e d 
or unp r epared f o r  the i r  guidance r e s p on s i b i l i t i e s  v- hi l e  s ti l l  
othe r s  ls_ c k  the opp o r tuni t y  t o  l e a rn the guid anc e t e chni que s  
they n e ed . Howe v e r ,  r e gard l e s s  of the amo un t of t r a i ni n g  a 
teacher may nav e  hi s r s ona l i t y  i s  the mo s t  imp o r t an t  a s s e t  
needed i f  the p a r ent- t e a ch e r  c onference i s  t o  b e  u s e d suc c e s s -
t"ully a s  a n  e v a lua t i n g  med i um. 
Summary 
Earl y a t t emp t s  in evalua t i n r  the pro gr e s s  of the chi ld 
to hi s p are nt s  we r e  l i ttl e mor e than inf o rmin g  th� p a r en t s  
the r e ad inF book i n  whi ch the child wa s workin g »  From thi s 
nea. ger me tnod the r e  d e v e l o p e d  va ri ou s  gre d i n g  s y s t em s  1Nhi ch 
n.ec e s s i  t a t ea the d e v e l o pmen t  and u s e  of the r e p o r t  c a rd a s  
a me ans o f  c omrruni c a t i n g  the e v a luati on s  t o  the p ar e n t s .  
The l a s t  twe n ty y e a r s  hav e b e en char s c e r i z ed b y  i n t e n s i v e  
Kathe r i ne J::; . L ' l:!:v e lyn ,  Ind i v idual !' ar e n t -� e acher C onfe r e n c e ,  
Bur e au of Publ i c a ti on ,  T e acher C o l l e ge ,  C olumbi a  Uni ve r s i ty ,  
New York , 194v,  p .  9 b - 7 
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study and e xp e rime n t a t i on of v e ry d i f f e r ent proc edur 2 s . 
Rep o r t i ng t o  parent s now ha s two chi e f  pur p o s e s .  One i s  t o  
1nte rp r e t the s chool t o  the p a r ent s ,  wni l e  the o t.:rnr i s  
provi d e  the pare n t s wi th l n ( o rma t i o n  he lpful i n  &1idi n g  the i r  
own cn i ld .  'Ihe mo s t  c or.unon i nnova t i o n s  a r e  u s i n g  i nd i vi d ual 
ie scr i p t i v e  l e t t er s  to the p ar e n t s ,  and r e p o r t i n g  o r a l l y  in 
pare nt- t eache r c onfe r e nc e s .  
• 
CHAP TER III 
A S TUDY OF EVALUAT ION lVIE1l'liODS IN USE IN THE 
ELEM�TARY SCHOOLS OF ILLIN O I S  
General Informat i on 
A few general fs c t s  wi l l  he lp to pre s en t  a b e t t e r  p i c ture 
as to the s c op e  and the various si z e s  of the s chool s whi ch 
submi t ted to the s tudy . 
Que s ti onnair e s  we r e  sent to sixty-five he ad s or e l ementary 
schoo l s  throu ghout the s tate of I l l inoi s .  Of the s ixty - f ive 
que sti onna i r e s ,  forty- s even were re turned and or the se twenty­
two were f i l l ed out c omp l e t e l y ,  the r e s t  being parti ally 
compl e t ed . The forty- seven que sti onna.i re s submi tted c ame 
trom twenty-nine c ommunity uni t di s tr i c t s ,  seven c ommuni ty 
consol ida ted di s t ri c t s ,  six consolid a ted di s tr i c t s ,  four c orrJD.on 
school d i stric t s ,  and one char ter di s tri c t .  The s chool s included 
1n the s tudy ranged in s i z e  from e i ghteen att endanc e uni t s  to 
only one attend anc e uni t .  The total numb e r  of a t tendanc e 
uni t s  reported for the study w a s two hund r ed seventy- e i gpt .  
Seven di stri c t s  reported that they had fu l l  time guidanc e 
dire c to r s ,  ten r e p orted part time guidanc e d i r e c tor s ,  and 
thi rty i ndi c a ted that they were wi thout a guidance dire c to r .  
In r e gard t o  the numbe r  of t ime s p e r  ye ar tha t reports are 
ma.de to the paren t s , thirty- one s cho o l s reported i s suing 
repo r t s  six t ime s per ye ar, whi l e  s ixteen scho o l s r eported 
34 
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i s suin g  the i r  r e p o r t s  four t ime s p e r  year. 
Thus, it c an be o b s er v ed the que st i onna i re s c ame from a 
pre tty good c ro s s  s e c tion of c entral I l l i no i s  s cho ol s .  
Trend s  and Eva lu a tions 
Approxima t e l y  s e v enty-five per c ent of the admini s t r a to r s  
submi t t i n g  que st i onna ir e s w e re o f  the opini on tha t the i r  pre s ent 
me thod or me thods of reporting t o  p aren t s  were i nad e quate . In 
fact, thr e e  l a r ge s choo l  s y s tems re turned the i r  que s t i onn a i r e s 
with the c omment tha t the y  were i n  the pro c e s s  of revi s i n g  
the i r  medi a  of r e p o rt i n g. Thi s pre s e nt trend o f  thought amon g  
the s cho ol admini s trato r s  i s  a n  exc e l l ent i nd i c a t i on a s  to how 
they f e e l  in r e gard to the n e ed for b e t te r  reporting proc edure s .  
The trend , a s  t o  who d e te rmine s the pro gram o r  me thod s of 
report i n g, indi c a t e s  a turn in the ri ght d i re c t i on .  Of tho s e  
r e p or t ed, a lmo s t  s eventy-five p e r  c ent i nd i c a t ed tha t the i r  
pro gram w a s  d e t ermi ned by the admini s tra to r s ,  t e ache r s , s.nd 
the parent s .  Thi s i s  a s  i t  should be . The s c ho o l s  b e l on g  to 
the c oil1.muni ty and a s  such the memb e r s  of that c omrnuni ty should 
have a part i n  the p l annin g, the curr i culum, and evalu a t i on 
pro gram of the s cho o l . 
P r e s ent report i n g  d e vi c e s  b e in� u s ed i n  the e l ementary 
s cho o l s  of I l l ino i s  ar e encoura gin g. The f ind ings,  a s  shown i n  
Table I ,  i nd i c a t e  modern trend s  a r e  b e ginning t o  b e  suppl emented 
wi th the report c a rd i n  ev a lua t i n g  the work of the chi ld t o  
the p arent s .  
TABLE I 
RE±' OR'I' I N G  lVJ:illI A  USED I N  C ONJUNCTION W ITH REPORT C ARDS 
IN FOR1I'Y- S EVl:!:N ELEMEN'l'ARY SCHOOLS IN ILLINOIS 
1952-53 
Med i a of Reporting 
( Wi th the R ep o r t  C ard 
1 .  P arent-Teacher C onfe rence • • • . • • • •  
2 .  P ar e n t - 'I' eacher C onfe r en c e  and 
the L e t t e r  R e p o r t  • • • • • • • • • • • • • •  
3 .  L e t t e r  Reports • • • • • • • • • • • • • • • • • • •  
4 .  Report C a rd s  ( al one ) • • • • • • • • • • • • • 
Numbe r  of T ime s 
Ind i ca t ed 
23 
15 
6 
3 
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S inc e the r e p ort c a rd wa s checked along wi th the p a r ent-
teache r c onf erenc e and the l e t t e r  r e p o r t ,  the i nd i c a ti o n s  are 
tha t  the s e  mor e  modern me thod s of e v a. lue ti on a r e  more o r  l e s s  
in the exp e rime n t a l  s t a ge .  Samp l e s of the pup i l ' s  work, 
anecdo t a l  mo te s ,  and cumu l a ti v e  fold e r s  were che c ked mo s t  of t en 
whe r e  the paren t - t e acher c onf e r e n c e  V<: a s  i nd i c B. t ed a s  a m e thod 
of reporti n g .  The s e  d e vi c e s  a r e  a l l  e s s enti a. l  in the parent-
teache r c onf e renc e me thod for reporting. The pup i l  s e lf -
evalua t i on she e t , tee cher evalu a t i on she e t ,  and p e r s ona l i ty 
check l i s t  were che cked the l e a s t  of t e n  of a l l . Thi s i s  
probably due to the f a c t  the s e  me thod s a r e  no t t o o  w e l l  
adap t ed for l ow e r  grade r eportin g. 
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From the s ampl e s of r e p or t  c ard s c o l l e c ted , i t  i s  qu i te 
evide n t  we have s cho ol s  t hrou gh  ou t the s ta t e  tha t hav e  m a d e  
treme ndous ad vanc eme nt i n  the i r me tho d s  f o r  r e p o r t i n g  t o  
parent s .  Many scho o l s hav e f e l t  the i nad e qu acy and unj u s tne s s  
of the i r  me thod of reporting the pupi l ' s  pro gre s s  and gx-o wth 
to the paren t s . S e v eral of the s e  s cho o l s  have mad e a t t emp t s  
t o  imp r o v e  the i r me tflod o f  reporti n t  a s  shown i n  the d e ve l opment 
and a d o p ti o n  o f  report c a rd s  c onform i n g  to modern o b j e c ti v e s  
o f  educ a tio n .  Me thod s of r e p or t i n t,  whi ch t e nd t o  i nc lud e  the 
11who l e  chl ld n may b e  f ound b y  exami n i n g  the f o rms o f  r e p or t s  
u s ed i n  the v a r i ou s  i nd i vi dual gr ad e s o f  the Na t se k a , V andal i a ,  
a nd Urb ana publ i c  s cho o l s .
1 
The r e p o rt s  u s ed b y  the s e  sc ho o l s 
i n  the i r  primary grad e s t ake into a c c ount the chi ld ' s  a c ad emi c  
a c hi e v ement, hi s s oc i al d e v e lopme n t ,  hi s phy s i c a l  grov1th, 
and hi s p e r s onal i ty trai t s .  Und e r  e a ch o f  the s e  ma j or to pi c s 
nume r ou s  sub - t o p i c s  or i t ems are l i s t ed .  F'or e xa:mpl t; ,  und e r  
Soc i al Habi t s  and At t i tud e s  the f o l l owi n g  chara c t e r i s t i c s  
we r e  l i s t ed ;  W o rk s  and p lay s we l l  wi th o the r s ,  Ac c e p t s  r e spon s i ­
b i l i ty, Shows c OL1 r t e sy and re s p e c t  f o r  o ther s ,  Ac c e p t s  c o n st ru c ­
t i v e  c r i t i c i sm, and Of f e r s  go od sugge s t i on s .  Thus i t  may be 
ob s e rv ed tha t the soc i al d e v e l opment of the c n i ld i s  gi v en 
much c on s i d e rat i on e v e n  i n  the p r imary grad e s .  
1 
Sampl e s  o f  r e o or t  c a rd s  from Urbana , V a nd a l i a ,  Wa t s eka , 
D a nvi l l e , and Edwards v i l l e  Scho o l s  are i n clud e d  i n  the App end i x  
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A l l  it ems on the card , regardles s o f  the major topic under 
which they ap pear , are checked a s  showin g sa ti s f a c tory pro g·re s s ,  
uns atis f sctory pro gre s s ,  out sta nd i n g  pro gres s ,  or need s 
improvement .  'l'hi s method o f  markin g i s  a d ecid ed im provement 
over the o l d  percenta e_e or even the l etter method of evalu a ting 
the child 1 s g.rowth and pro gre s s .  
Space is prov ided on several of the better type card s 
for teacher and p arent comment s and a l so a pl ace where ei ther 
the p arent or the te acher may check if a conference i s  desired . 
Another type card , the oppo site to the forms of report s 
discus sed above w a s a l so submitted . Thi s type c1:ird wa s sma l l  
with a minimum o f  printed information . Space w a s  provided 
for writin g in the subjec t s  to be gra ded . A smal l  s pace to 
record the g�ade w a s  the only means provided for evaluati n g  
the child t o  his parent s .  
Admi nistra tor s were a sked on the ques ti onnaire s to indicate 
area s  of work or top ic s  which had been propo s ed for study 
durin g the p a st two y e ars by ; ( 1 )  Admini s trator s ,  ( 2 )  Teacher s ,  
or ( 3 )  P arent s .  1I'he fol lowing table present s the trend s of 
thought of the v ariou s group s a s  indic ated by the school 
administrator s .  
TABLE I I  
AREAS O F  ':WRK ANL TOi'ICS P ROP OSEL BY VARIOUS GROUPS FOR 
IN-SERVICE STUDY TliE P AS1I' T/iO YEARS 
P ropo s ed 
by 
Admini s trators l 
P arent-T e a cher 
C onf erenc e 
Repor t s  t o  
P a r e n t s  
P arent S tudy 
I No . 1 
o f  i 
'l'ime s I 
8 
5 
Group s 4 
Hand Book f o r  
P arent s 3 
T e s t i n g  and 
Evalu a t ing 2 
f ropo s ed 
by 
T eache r s  
P e r sona l 
C onfe rence 
Guidan c e  
Workshop 
Anecdo t a l  
N o t e s 
P e r sonal 
L e t t er s 
N o . 
of 
Time s 
4 
3 
3 
3 
C he ck I Shee t s  2 i 
P ropo s e d  
by 
P ar en t s  
N e ed f o r  
6onf e rence 
Be t t e r  
R e p or t s  
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I 
No . l 
Of I 
T im e j 
j 
----r 
I 
2 
2 
_ _ _ _  , _ _ _ __ , _ _  , ___ J _ _ _ _ _ _  · -� . .  _.L_ ......... 
From the s tudy, i t  i s  i n t e r e s ti n g  t o  no t e  tha t be t t e r  report-
ing me thod s and the p arent- t e ache r c onf e renc e  b o th r e c e i ved 
mor e  d emand for r e c o gni ti on than any o th e r  ar e a s  of s tudy . 
In f a c t  b o th topi c s  w e r e  su e: ge s t e d  by e ach group whi ch i nd i c a t ed 
e ach group wa s w e l l  aware of the ne ed s i nvo l v e d . 
Sug te s t 1o n s  evo l v i n g  from the t e ache r �� oup s are a l l  
vi tal topi c s  and i nd i ca te that where t e ach e r s  w e r e  giv e n  the 
opp o r tuni ty t o  propo s e  in- s e rvi c e  s tudy are e s they d i d  an 
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excellent j ob. From these findings, administra tors and 
boa rds of education mi Echt arr ane_e to sponsor some of t he se 
proposed stud ies and thereby meet the nee ds of the tea cb e r s ,  
w ho i n  turn wil l  be better prepa red t o  meet the needs of their 
pupils. 
Two other topic s su ested for study by the a dministrator � 
which merit considera tion are p arent study e_:-roup s and ha.nd 
books for parents. Both topic s are v a lue.b le in that they 
off er the pa rents an opportunity to l earn more about the 
school and its probl ems and th6 y al so p r ovide good p ublic 
rel ations. 
More t han sev enty- fiv e  per cent of the e dministre tors 
indica ted tha t they were unab l e, at the p resent, to provid e  
free time dur ing the sclwol day for their tea chers to prepare 
or present their reports to the p a rents. A situa tion, such 
a s  this, makes it difi'icult for the te e cher s to improve their 
methods of repor ting. Not many teache r s  p ossess the v im and 
the vi tal ity to do their best work af ter teaching a full 
day in an over crowded classroom, suc h a s  many of our elementary 
teachers now have. 
The administrators express ed conflicting sentiments 
concerning their opinions about the abilities of t he greater 
portion of cl assr oom teachers to conduct a meanin gf ul and 
worthw hil e confe rence with parents. Sl i&htl y less than 
hal f  of t he administrators j udged the cla ssr oom te achers 
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ad e qua t ely t r a i ned in the f i eld of e:,uidan e e  a nd chi ld e r owth 
and d e v e l o pment to c onduc t  such a c onf e r en c e .  Mor e  the n 
hal f  o f  the a dmi ni s tr a t or s  a gr e e d  the c l R s s r o om t e a chA r s  
w e r e  n o t  suffi c i en t l y  trained i n  the s e  fi e l d s  t o  d i r e c t such 
an imp o r t an t  c onf e r enc e .  
In thi s s tudy, an a t t err:p t wa s ma d e  to d e t e rm i n e  the 
probl ems enc oun t e r ed by admini s tra tor s in the i r  e ffor t s  
toward imp r o v i n g  t.b e i r  m e t.hoe s o f  rep o r t i n g  t o  the p a rent s .  
The f o l l ow i n t  t a ble p r e s en t s  the probl ems m o s t of t e n  r e f e rr e d  
to a l o n g  wi th tbe su u >e s ted s o lu t i on s  a s  r e c orr.mend ed b s  the s e  
admini s tr&1 tor s .  
TAb.LE I I I  
PROBL�lv,s �NC OU W1·hh.ti�l; bY ADid N I S'l' E .A 'I OR S I N  n.PR OV I N G  REP OR'l1 l N G  
M�'lh ODS ANlJ S UG G bS'l'B;D SOL U 'l' l ONS 
-
-�r�bl em s  .Enc oun t e r ed -- ,-��-g-� e st ed 
___  . .  _ _ _  . __ _ 
S o l u t i o n s  
·-- - --1-· ---------
! 
Lack of und e r s t a nd i n g  on th� 
p a r t  of the p a rent s J 
T r adi t i on 
Ov e r  empha s i s on grad e s  
T ime 
Fai lur e of t e acher s t o  
11 know pup i l s "  
Be t t e r  pub l i c  r e l a t i ons 
Be t t e r  s cho o l  interp r e t a ti on 
pro gr a m  
P arent - t e a che r s tudy £roup s 
P l an wi th the p s ren t s  
ins t e ad of f o r  tnem 
B e t t e r  p r of e s s i onal p r e p a r a ­
t i on on p a r t  of te ache r s  
kore c a r e e r  t e ache r s  
- ______ .. ___ ._,, _ _  -----·-· - ____ . _ _______ .. ___ - -----
Ge t ti n g  p a re n t s t o  a c c e p t  r e p ortin g p r a c t i c e s  whi c h  
a r e  d i f f er e n t  f rom tho s e  t o  whi c h  they a re a c c u s t omed i s  
appar e n t l y  a d i ff i cu l t probl em i n  many c ommuni ti e s . The 
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r e sult s o f  the surve y  show tha t  thr e e - f ourths of the admini s t r a ­
t o r s  have exp er i e n c e d  thi s d i f f i cul ty when a t temp t s  toward 
a r ev i s i on i n  evalu a t i on w e r e  su s t ed to the p a r en t s . 
The ap p arent ob s tacle s whi ch the admini str a to r s  e nc oun t e r ed 
i n  the i r  effor t s  toward improv i n g the i r  me thod s o f  r e po r ting 
we r e : o v e r  empha s i s whi c h  p a r e n t s pl a c e  on grad e s ,  t r r:i d i  tion, 
and the l ac k  of und e r s t andi n g  of the mod e rn trend s  of educ a t i on 
on the p ar t  of the p a rent s .  Onc e the s e  o b s ta c l e s  have b e en 
e l imina t ed ,  the home - s cho o l  r e l a t i onship should d e v e lop a 
mo r e  c oo p e r a t i v e  a t t i tud e .  The r e sul t s  of thi s improved 
a t t i tude should b e  shown in the improved me thod s of e v a lua ting. 
S ome admini s tr a to r s  s ta ted tha t n o t  only the paren t s ,  
but the i r  t e a.cni n g  s t aff opp o s ed any change s pro p o s e d  i n  the 
e v a lua t i n g  a c hi l d  t o  hi s p aren t s . S ome of the r e a son s  l i s te d  
w e r e : i n  c ontemp l a t i n g  a f e w  n e e d ed c han s ,  the admini s tr a tor 
f o und the t e a che r s  would r a ther f o l l ow the tradi t i on a l  p n ttern, 
than to h e l p  work out a s o lu ti on to the p r o b l em ;  s ome t e a cher s 
would b e  wi l l in g  t o  f i nd ti:le s ol u t i on, bu t due to o ther 
curr i cular ac t iv i t i e s  whi c h  hav e b e en ed t o  the t e a cher ' s  
l o a d ,  a nd the t e a cher hs v i n g  no f r e e  p er i od , they f e ar ed tha t 
any chang,e would dema nd mo re time in the i r  a l r e ady ov e r - c rowde d  
d a y .  
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'l'he l i s t  of su gf ;:o s ti on s  in Tabl e I I I  i nd i c a t e s  two broad 
are a s  i n  whi ch work ha s b e en done in an effort t o  prom o t e  be t ter 
guid anc e and evaluati on p r o grams for the chi ldren . One are a 
r e f e r s  to the d e v e lopment of b e t t e r  pub l i c  r e l a t i on shi p b e tw e e n  
the s c ho o l  and paren t s  b y  f o rrri n g  parent - t e a ch e r  s tudy group s 
whereby the pol i c i e s  of the s chool are di s cu s s ed and int e rp re ted . 
From the s tudy and d i s cu s s i on of mod e rn me thod s of eva lua tion 
and gui d anc e the r e  should deve l op an und e r s t andi n g  on the 
part of the p aren t s  so tha t they wi l l  c oop e ra t e  wi th the 
t e ache r and enabl e the chi ld to p rogre s s  and d e v e l op men t a l l y ,  
phy s i c al l y, s o c i a l l y ,  and emo ti ona l l y .  The s e c ond are a  c onc e rns 
the probl em of b e t t e r  trained t e a che r s  in the f i e ld s  of 
guidanc e and evalu a t i on me thod s .  T e a cher s w e l l  trained in 
the s e  a re a s  are e s s enti al i f  pro gr e s s  i s  to b e  e s tabl i shed 
and ma inta ined in the f i e l d  of r e p o r t i n g  to the p ar ent s .  
T e a cher s  l a cking thi s tra i nin g and t e a ch e r s  n o t  t e a chi n g  in 
the f i eld i n  whi ch they t o ok the i r  traini n g  fi nd i t  d i f f i cul t 
to d i a gno s e  and interpr e t  the i r  f inC..i n gs wi th t.i:1e ch i ld ren 
to the paren t s ,  c onc e rning the i r  cl • i ld .  
Summary 
The re sult s of the s tudy mad e  i ndi c a t e s tha t the r e  a r e  
numerous me thod s o f  evaluating the cnild ' s  pro gr e s s  t o  the 
p a r en t s  in u s e  throu gpout the s t a t e  of I l l inoi s .  The surv e y  
reve a l e d  tha t  in the f or ty- s even s chool s ys t ems replying 
the report c a rd w a s  in u s e  along wi th a t t em p t s  t o  use o the r 
me thod s  of e v a lu e t i on .  Many of the s e  r e p o r t  c B rd s  suv . l i ed 
spa c e  f o r  p arent and teacher c omment s ,  v.he1'eh� tt• e t e e c.h e r· 
or p a r en t mi ght a sk f o r  a c onfe renc e .  
C o n s id er able e v id e n c e  w a s s e t  for th whi ch i nd i c a t e s  
that admini s tr a t o r s  s. r e  s tudyin £  tbe prob l em o f  improv i n g  
the ir p r e s en t  me thod s o f  e v a lua t i on . I11any s dm i n i s tr a tor s 
stat ed they we r e  i n  th e pro c e s s  of cha n gi n g, whi l e  o the r s  
expre s sed a n  op i n i on for a needed ch an E e  f rom the i r  pr e s e nt 
me thod s .  
B e f o r e  a cha n �e c a n  b e  e xp e c t ed the f o l l ow in g prob l em s  
lllU s t  b e  s o l v ed :  the improvemen t of publi c r e l e t i o n s  b e twe en 
the c ommuni ty and the scho o l , tra ined t e a ctie r s  i n  the f l E-: l d  
o f  eui d anc e e nd i n  n1 e tllocl s o f  e v B lua t i on ,  and the s ol v i n g  of 
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the oro c l err' o f  t ime n e c e s s 8 r:.V I' or t.t e t e l.':  cr. e r  t o  e v e lue te the � L 
"who l e  chi ld 11 • 
C HAPT li:R IV 
S UMMARY, C ON C L US I ONS , REC OM�ENLAT I ONS , AND 
T O P I C S  FOR FUR'l'HER STUDY 
Purp o s e  of the S tudy 
The pur;,, o s e  of thi s  2 tudy ha s b e en t o  f ind the va r i ou s  
me thod s and proc e dur e s o f  r e p o r t i n g  t o  the p a re n t s  u s ed in 
the e l ementary s chool s of today and t o  d e t e rmine the d e s i rable 
and mo s t  e f f e c t i v e  f e a ture s of e ach med ium .  From thi s s tudy , 
c r i teri a w e r e  s e l e c te d  whi ch c ou ld be u s e d  in the e l ement ary 
s chool s for r ep o r t i n g  t o  p a r e n t s  on the d e v e lopment a nd 
pro gr e s s  of the 11 who l e  Cii i ld 0 •  
S ourc e s  of Da t a  
The chi e f  s ourc e s  o f  inf orma t i on wer e :  books , bul l e t ins , 
and ma gaz ine ar t i c l e s  p e r tinent t o  the d iver s e  phe s e s  of 
re p o r t ing t o  parent s ;  and d a ta a c cumula t ed f rom que s ti onna i re s 
and rep ort c i:i.rd s re c e i v e d  from s cho o l  adml ni s tre_tor s . 
Summary 
Hi s t or i c a l  i nf o rma t i on re v e a l ed that e ar l y  a t t emp t s  i n  
e v alua ting t h e  p r o gre s s  of the chi ld t o  hi s parent s w e r e  l i t t l e  
mor e  than inf ormi n g  the p a r e n t s  whi ch re ading b ook the chi l d  
wa s u s ing in hi s s cho ol work . From thi s me a ge r  rep or t  ther e  
d e v e l o p ed a sys tem of markin g  i n  whi ch a nume r i c al me thod of 
evalua ting w a s  s o on r e p l a c ed by a l e t t e r  sys t em whi c h  wa s 
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ba s ed o n  a wid e r  range f o r  d e t e rmini n g  gra d e s .  L i t t l e  
cons i d e r a t i o n  wa. s giv en the chi l d ,  a s  to hi s s o c i a l ,  phy s i c a l , 
or emo ti onal deve l o pment in the s e  e arly a t t emp t s . 
The l a s t  twenty ye a r s  hB v e  b e en c ha.ra c t eri z ed by i n te n s ive 
s tudy and exp l or a ti o n  of v ery d i v e r s e  me thod s and proc edure s .  
The mo s t  c ommon and a c c e p tabl e me thod s d e v e l oped are : u s i n g  
ind i v i dual d e s c r i p t i v e  l e t ter s t o  the p are nt s ;  and , r e p o r t i n g  
oral l y  in p a re nt - t e a cher interv i e w s . B o th me thod s ,  in order 
to be eff e c t i v e  r e qui re the t e a c her to hav e c on s i d er a bl e 
data c oncerning e ach individual he ev aluat e s . 
C on s id e r ab l e  evidenc e w a s  c o l l e c ted whi ch re v e a l ed the 
ne ed f o r  imp roved me thod s of evalua t i n g  in mo s t  of our 
schoo l s .  The re ar e thre e ma in p rob l ems whi ch mu s t  be s olved 
before suc c e s sful chan ge s c an b e  a c c e p tab l e .  The s e  problems 
are : ( 1 )  l ack of training on the p a r t  of t e ache r s  i n  the f i e ld 
of guid anc e and me thod s of evalue. t i o n ;  ( 2 ) l a. c k  of p arent 
und er s t and i n g  in modern trend s  and obj e c t i v e s  of the s cho o l  
and i n  evalua t i on p r o c edure s ;  a nd ,  ( 3 }  a l a c k  o f  t ime and 
ene r e.,..:y on the p ar t  of t e a che r s  b e c au s e  of he avy c l a s s  l oad s 
and i na d e qua t e  provi s i on for improved reµor t i n g  proc edur e s  
in the re gul ar s chool pro gram. 
C onc lu s i ons 
True edu c a tion i s  a proc e s s  of ( .rowth and pro gr e s s  of 
the 0 who l e  chi ld 0 , no t j u s t  hi s mental a c hi evement , bu t �l a o  hi s  
4 7  
phy s i c a l  devel opmen t  and hi s s o c i al and emo t i onal ad j u s tmen t .  
No two i nd iv i dual s p o s s e s s  the s ame p ot e n t i a l i t i e s  or p r o gr e s s  
at the s ame ra t e . Ye t t r emendous amount s  of v a luab l e  t ime , 
e ffor t , and e n e r gy  are u se d  by t e ache r s in grad i n g, s c o r in g, 
and l ab e l ing the i r  pup i l s  i n  ord er tha t they may make a rep o r t  
t o  the p arent s using the group f o r  c omp ar i s o n . Thi s me thod 
of evalua t i n g  the chi ld i s  no t i n  ke eping with the more mode rn 
t r e nd s .  We think the p e r son who p o s s e s s e s  l e s s  w o r ldly w e a l t h  
i s  fool i sh f o r  ke e �1 i n g  up wi th the Jone s e s ,  ye t ,  we a s  t e ache r s  
and p are nt s have e xp e c ted childre n t o  d o  thr; s ame type o f  work 
wi thou t c o n s i d e r i n g  the p ot enti a l i t i e s  whi ch they p o s se s s .  
Every t ea ch e r  should a c c e p t  the chi l d  i n  wha t  ever s t a ge of 
d e v el opment he f i nd s  him and then gu ide and d i r e c t  him i n  
hi s effort s t o  a c h i e v e  hi fhe r goa l s .  
Wha t  me ans o r  me thod s sha l l  be u s ed i n  evalua ting the 
child t o  hi s p are n t s ?  I s  one me thod sup e r i o r  t o  a l l  o ther s ?  
From the informa t i on obt a i ned f r om current l i ter a ture p er ta i n ing 
to the s e  que s t ions the r e  i s  no one b e s t  r e p o r t  f o r  a l l  s choo l s . 
The typ e of r eport mu s t  f i t  the ind iv i dua l s i tua t i on .  Scho o l s  
wi th sma l l  c l a s s e s ,  gui d an c e -minded t e a che r s ,  a nd i n t e l l i ge n t  
and c o opera t i v e  p a re nt s  c a n  make a more d e ta i l e d  r e p o r t  than 
c an a s choo l  wi th l a r g,e c l a s s e s ,  t e a c her s who l a c k  gu i d an c e  
t e chni qu e s ,  and uni nf o rmed o r  d i s intere st e d  p a re nt s .  One 
of the mos t im;;ortant t11ings to r emember i s  tha t  r e p o r t s  a re 
mad e f o r  the chi ld and no t abou t the c.n i ld . 'l'he s o l e  purp o s e  
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of any p r i n t ed f orm , wri t t e n  report, o r  parent - te a cher c onf e r e n c e  
should be to h e l p  the child suc c e ed in l if e . 
I n  o rd e r  t o  d ev e l op a n  evalu a t i n g  pro gre.m whi ch wi l l  
be mo s t  s a ti s f a c tory t o  the c ommuni ty, a s tudy group f r om the 
l o c a l  s choo l  ar e a  should be s e l e c t e d .  I t  mi ght b e  we l l  t o  
s e l e c t  th i s  group by a sma l l  c ommi t t e e  c omp o s ed o f  membe r s  
from the l o c e l  t e a ch e r s '  or gani z a t i on, the bo ard o f  edu c a ti on, 
and the pa1•ent- t e a cher or gan i z a t i on .  The group whi ch thi s 
commi t t e e  s e l e c t s  should be c omp o s e d  o f  p a r en t s ,  t e a c h e r s ,  
memb e r s  f rom t h e  board o f  e du c a t i on ,  and the s chool admi n i s tr a t o r s  
and should b e  s el e c t ed o n  the i r  i n t er e s t  i n  the s tudy and thei r  
l e ad e r ship in the c ow�nuni ty . The dut i e s  of thi s group would 
be to p r op o s e  and to p rovide ne c e s s ary c r i t e r i a f or r e c ommend ed 
pro gram. A pro gram in whi ch the p a re n t s  a nd t e a che r s  hav e a 
part in formul a t i n g  should be more a c c ep ta b l e  than one d e v i s ed 
by the admini s tra t i v e  s ta ff . 
From a s tudy of the p r e s e n t  programs now in u s e ,  i t  
s e ems app arent tha t the p ar en t - t ea c h e r c onference u s ed i n  
conjunc t i on wi th o ther me thod s o f  eva lu a t i on p r e se n t s  the 
gr e at e s t  p o s s i bi l i ti e s  for b e c oming the mo s t  suc c e s sful m ed ium 
of evalu a t i n g  the n wno l e  chi ld 11 t o  hi s p a ren t s . I t  t e nd s to 
e l imin a t e  an t a e::oni s ti c  a t t i tude s  of the p a r e n t  a. nd the chi ld 
toward tt1e s chool and to d ev e l o p  a m o r e  who l e s ome a tmo s phere 
in whi c h  the child i s  enabl ed t o  d ev e l o p  and t row and thu s 
b e c ome more ad j u s t ed t o  s o c i al l iv in g .  Howe v e r ,  the p arent-
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t e ache r  c onf erenc e m e t hod of r e p o r t i n g  wi l l  me e t  w i th c r i t i c i sm 
and b e  sub j e c ted t o  r i d i cul e l ike o ther e xperimental chs n e:.e s 
i n  edu c a t i on unl e s s  the s ciio o l  and the l o c a l  c ommuni ty i n  wJ:1i ch 
it i s  introdu c e d ,  unde r s tand s i t s  obj e c t iv e s  and goal s .  
R e c ommend a t i on s  
As a re sul t of thi s s tudy and f rom i nf o rma t i on o b t a i ned 
from curr ent l i t e r a tu r e  the f ol l ow i n g  r e c ommend a t i on s  are 
mad e in the b e l i ef tha t  they · i l l  a d d  t o  the t o tal e f f e c t iv e -
ne s s  of the r ep o r t i n g  pro grams now i n  u s e  i n our e l em ent ary 
s choo l s .  
1 .  'I1 e a cher s ,  adn:in i s tra to r s ,  bo ard s of ec1 u c a t i on, 
- "' 
and u l t ima t e l y  ·.·.r.i:10l e  c ornwun i ti e s  should b e C O•"e 
awar e tha t the y a r e  j o i nt l y  re s: ; (n1s l r ; J E  for the 
d eve l opme n t  a nd 1.1npro v ement of pro gram s t:i nd 
pro c ed ure s f o r  r e p o rt i n g to p a re nt s .  
2 .  Inc r e u s ed u s e  shou ld b e  ma d e  of tho s e  d emo c r e t i c  
group pro c e s s e s  whi c.b. u t i l i z e  the vari ed kn owled g e ,  
exp e r i enc e s ,  a nd p o int s o f  v i ew o f  var i ou s  m ember s 
of tt:.e c ommuni ty. 
3. A c o op e rs t i v e  s tud y ne ed s to b e  ma d e  B t  the 
l o c a l  l ev e l  by t e a che r s ,  £1 d·rn i n i  s tra t or s ,  s nd the 
bo ard of edu c a t l on f o r  the purp o s e  of p r o v i d i n g  
t ime to cEt rry o n  a wor thwhi l e  pro i:ram, d e s i gned 
to me e t  the ne ed s of the c D i ld and off e r  aid and 
sugge st i on s d e emed advi s a b J e for t.ce p ar ent s . 
4 .  Adul t  educ a t i on c l a s s e s  from whi ch the p sren t s  
may gai n  v a luable i n f  o rma ti. o n  c onc e rnin g ctlld 
growth and d e v e l opment , eu i d s nc e  t e chni qu e s , 
mod e r n  m e thod s  of te s c�:i n g, :mod e rn n r o c e d ur e s 
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in r e p o r ti n g,, and tliu s b e t t e r  und er s t a nd. the 
imp o rtanc e of c l o s e  c oop e ra t i on b e tv:e en the 110me 
and the s ch.ool . 
5 .  Boa r d s  of edu c a t i on n e e d  t o  b e  i nformed of the 
n eed s ,  purp o s e s ,  and p robl em s of a n  e d e qua t e  re ­
p o r t i n g  p r o e,ram. 
6 .  A revi sed curri culum in e l ement£1. ry educ e t i on 
in our uni v e r s i t l e s  and c ol l e ge s ,  f o r  the purp o s e  
o f  b et t e r  pr epa rin g t e a chers a nd pro sp e c ti v e  
te acher s i n  the f i e ld s of ind ivi d u a l  d iffere n c e s ,  
guid a n c e  t e chni que s ,  and i n  the t e chni que s of 
e v a lu a ti o n .  
7 .  Each s ch o ol c orr.Y.iuni t y  n e e d s  t o  .have a repOI' t i n g­
t o-parent s - p r o gram whi ch b e s t  me e t s the need s 
of e v e ry e l em e n t a ry s cho o l  cDild w i t h i n  tha t 
c ommun i ty . 
Top i c s  For Furth e r  S tudy 
The r e  a r e  m any une.n swered que s t1 o n s and un s o l v e d  probl ems 
i n  thi s f i e l d ,  s ome of whi cb. e 1.:p e a r  impo s s ibl e of e xperi:rr ente l 
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or obj ective solution by means a nd me thod s  at p resent svai l abl e .  
seve ra l  probl ems o r  questi ons cl o sel y rele.ted to the topi c 
und er consi d eration were sugge sted . They are :  
1 .  The question a s  to the effects of ma rks upon the 
lives of tho se to whom they a.re g,iven ( not merely 
i n  the rel ativel y near future, but in l ater yea r s } 
is v ery im po rtant and meri t s  rnuch study . 
2 .  The whole que s ti on of whethe r s ts n d a rd s  fo r 
ma rking sho ul d be uni form and fixed or a d a pted 
to the group shoul d be a ttacked n::o re tt o ro ugnl y, 
but much of tt.e a ttack mu s t  be by clear, cri ti c a l  
thinkin g rather than the use o f  o bj ective d a ta .  
3 .  Ha s schoo l  reo r ganiz ati on in Ill ino is brought about 
any signi fic ant chan e,es in tn e metn ods and pro ced ures 
for reporting to pa rent s ?  
4 .  To what extent are school 1:.dmini strs. to rs end 
teachers pro vidin g  democratic l eade rship for 
improving metho ds and p roced ure s i n  reporting 
to parents ? 
5 .  V'lhat mea n s  and proced ure s a re bei n g  used by gro ups 
workin g  on new methods o f  repo rts to parents f o r  
an eva l ua tion o f  their own work? 
6 .  To what extent a re t re ined te achers a nd admini stra t ors 
teachin g and a dm in i strat in g  in t he E.treas in wb ich 
they rece i v ed their training? 
7 .  What d o  p r e s ent marks r e al l y  t e l l  the admini s t ra t o r s ,  
t e a c he r s , o r  parent s ?  
Thi s l i s t  of topi c s  or are a s  f o r  fur the r s tudy i s  no t 
a compl e te l i s t .  The r e  are nume rous o ther t o p i c s  and are a s  
o n  whi c h  the r e  i s  a n e e d  for fur the r re s e a r c h .  Howev e r ,  the 
l i s t  pre s ent ed should provide a cha l l en ge tha t w i l l  r e qu i r e  
amp l e  re s e arch b e f o r e  a s ati s f a c t o ry c onclu s i on c an be mad e .  
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March 17,  1953 
D e ar S i r :  
I am making a s tudy i n  the e l ementary s choo l s  o f  me thod s 
1 s ed in repor t i n g  to pare nt s .  The enc lo sed que s t i onna i re i s  
>e i n g  s e n t  t o  you alon g w i th a r e qu e s t  f o r  a s ampl e  report 
� a rd or c a rd s  now b e i ng u s ed in your s chool sy s t em .  The 
:n:t'Orma tion wi l l  be u s ed in the prepara t i on of a paper ent i tl ed 
'Repor t i n g  t o  the P are n t s  the Progre s s  of Chi ld r e n  in the 
U ementary S choo l " . Thi s pape r w i l l  b e  pre sen t ed in p a r t i a l  
'ul f i l lment of the r e qu i rement s f o r  the Ma s ter of S c i enc e D e 8Tee 
�n Educa t i on a t  Ea s te rn I l l ino i s  State Co l l e ge .  
The inf o rma t i on re que s t ed wi l l  gi v e  a r e a s onab l e  and 
Lccura te d e s c r i p t i on of the va r i ou s  me thod s and proc edur e s 
. n  u s e  in many of our e l ementary s c ho o l s  of I l l ino i s .  If you 
fOu ld l ike a summary of the c omp i l ed repor t s  and the i r  impl i c a­
; i on s  f o r  our scho o l s ,  p l e a s e  ind i c a t e  by wr i t i n g  your n ame and 
tdd re s s  at the b o t tom o f  the que s t ionna ir e .  Thi s informa t i on 
ri l l  be sent t o  you a s  soon a s  the d a ta i s  comp i l ed .  
I w i sh to thank you for your c o o p er a t i on in thi s s tudy . 
1 
Yours truly, 
P aul Be auchamp 
Ge o r ge t own, I l l inc i s  
Form l e t te r  s e n t  w i th qu e s t i o nna i re . 
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or t in to the .P.arcnt s the Pro �r e a s  of Chi lc ren i n  the Elementary 
S chool 
G eral Inror e t ion 
1 .  TJpe of achool d i s tri c t :  Comnun1 t7 Uni t _ _ ___ ; 
Com.".uni ty Consolid a ted ____ ; consolid a ted ___ ; 
Comsnon School ; Other • ------- -����-
2 .  Number of a ttend ance uni ts in the di s tric t • 
3 .  Number or tea cher s 
3 , 4 
7 ' e_ 
per {r9de : 
-' s_� 
• 
---
trade 1 , 2  --
, o _
_ 
' 
4 .  'l'o tal elementary enrol lment of the school d i s trict . 
f> .  Nwnber ot tu1dance d irec tors : Ful l 
Part time • None - ------� - -
time 
6 .  Number ot time s per yee r tha t reports ere given 
the pare nts . 
ll Report1n� to the Parents 
l .  Lo JOU teP.l that 7ou have a satiate c to17 pro{ ram 
tor reportlnf to pa rent s ? ----
J 
2 .  �;ho d e termlnoa the pro{ ram or the method s of reporting ?  
� .  Cneck s s  many ot the report1ne devices as are used i n  
your pro i:ram: 
__ ._._report cards 
le tter repor ts ---
�a rent-Teacher conference ---
� e e cher eva lu� t1 on she e t  ---
�-�Pupi l S lt - e  a l ' e t  on shn e t  
___ Sampl e s  of Pupi l ' s \"Ork 
Cumulative F.ecord Folder 
·--
����Anecd ota l Notes 
2 58 
--��--Persona lity ( Emotiona l end Soci s l ) �d Juatment 
Check She et 
4 . Li s t  any area s ot nork or topi cs for d i scus sion or 
s tudy which .have be.en proposed tor consid era tion 
during th.e pa s t  two years . 
A .  BJ JOU 
( 1 )  --
--------------���--�--�� 
( 2 )  
( 3 ) --- -----
( 4 )  ______ �----��----���----� 
B. By the tea cher s 
( 1 )  --�
���-
-�------��------�-­
( 2) __ �--�----------��---��----­
( 3 > --�--����----�---�------
( 4 ) ____________ ��------��- �-----
c .  87 the pa rent s 
( 1 )  
( 2 )  __
__
 �
·�-
---��------��------
( 3 )  
( 4 )  
b .  Li s t  any areas ofwork or topi cs for di scu � fti on or 
study wbicn 1.ave been helptul . 
( 1 )  
( � )  
( 3 )_ 
( 4 >----��----------�--����----
6 .  Are you e ble to provid e tree time durinE, the school day 
for tea chers to re port or orteniz e their reports for the 
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pa re nts ? How much time i s  a l l otted ? ------
' .  Lo 7ou teel tl,a t the t; re t.1 ter por tion ot ela s �room tea chers 
ar e adeQuo tel7 trs ined in the tield ot £U1dence e nd child 
t row th and a evelop�ent to c onduc t e mean1nEful and worthwhi le 
confe renc e wl th the pa r ents ? . · 
8 .  Do JOU find i t  d ifficu l t  to Eet pa rentr. to und er s ta nd e nd 
a c c e pt pra c ti c e s  in re portinE wnich B re di fferent from 
tno se to wt.deb th<YJ are e ccu s tomed ? 
__ 
_ 
� .  Are the teacher s permi tted to try out or put 1nto opera t i on 
the resul ts ot their work in report1nE' t o  pa:a."ents ? --
10 . Li s t  an7 obs tGcles w.ni ch you have en counte red in your 
di strict in 1mprov1nf the methods or re port1nc to 
par ents!: 
.. . 
a______________________ -----���-------------
l l .  Li s t  an1 sut 1: e s t : ons or 1d ee s tor ove rconiinc e ny or tne 
oba tsolea whi ch you ha ve encountered: 
A .  
- -
c .  
L .  
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LIS'.!.' O.&"' SCHO OLS THAT SUBMI'I'TED qUESrl'ION N AIRES POR 'HIIS ST UDY 
1 .  Arthur ( Com . Uni t )  1 7 .  Ind i ano l a  ( C on s . ) 
2 . Bi smarck ( Co ns . ) 18 . Lawrencevi l l e  ( Com. Uni t ) 
3 .  Bo go t a  ( C ons . ) 1 9 . Me. ttoon ( Com. Uni t )  
4 .  Bri d geport ( Common ) 20 . Mi lford ( Com . Cons . )  
5 .  Champai gn ( C om. Uni t )  21 . Moweaqua ( Com. Uni t )  
6 .  Charle s ton ( C om. Uni t ) 22 . Oakland ( Com . Uni t )  
7 .  Cumberl and ( Com . Uni t )  23 . Pari s ( Char t e r ) 
8. Danvi l l e  ( Com . Cons . )  24 . Rid gefarm ( C ommon ) 
9 .  De l and ( Com . Uni t )  25 . Robinson ( Com . Uni t )  
10 . Edward s ( County Uni t  I )  26 . Rockford ( Common ) 
1 1 . Edward svi l l e  ( Com . Uni t ) 27 . She lbyvi l l e  ( Com . Uni t )  
1 2 .  Eff i n gham ( C om. Uni t )  28 . Taylorvi l le ( Com. Uni t ) 
13 . George town ( C ons . ) 29 . Urbana ( Com. Uni t )  
14 . He rri ck ( Com . Cons . )  30 . V and a l i a  ( Com . Uni t )  
1 5 .  Henning ( Com. Con s . ) 31 . Vermi l i on Grove ( C ons . ) 
1 6 .  Hume ( Com . Uni t )  3 2 .  Wind s or ( Com . Uni t ) 
33 . W a t seka ( C om . Cons . )  
3 4 . We s tv i l l e  ( Com . C ons . ) 
The remaining thirteen que st i onnai re s submi t ted •Nere 
c l a s s i f i ed a s  anonymous since there. was no way to d e termine 
the s choo l  from whi ch they c ame . 
r:,:::' e er '· i ·c e ;-:;-:.10Wll ·;_�, ' :o:iu-�; � · : ::::i :·: � 
� n� � r i t y .  T�ey � � e  � e o oci� � 
61 
0 · ·· 
-�� o  ' · :�, o' r  quit e :,,;.:n i ,.::.ly , 
. l. - �- :·1 ;'"�. G c:._ a f e  P l i :1f'� o f  
_Jc :- . �::  irl s ··_·:en e 1'  :·-� l l :r cYt.1. < :  · 1,01:.r 2_:�:: -· ··-� :.1 t�� �) c�;- t-; • 
G ec1J_ �ci i t :r P 11 c1_ :J f  -c� e  l ·J ::. · ir'_ ,-.. ·L� o ·;_� !.1 e :�-�11 ·']1 .. 1�:;i • 
;._�e _ _  B_i_ ,� ·::;_�-:_ _;: ��-� ·.(-:e: _ __ c_J.1_i.J���""- _  1 -��i_l _ _  ��:'Q�2-:1l-�JJ�.Y- ·:g_s_;_ 
::_ . � l e ·v· c r.:.  c, �-) "'c T·.1e l  "r e :r e o.I'3 o l C!. .  
n 
.. . 
) . ' 
•-1· • 
7 .  
' ) . 
/ .  
?� : 1 e �· � · e ·c 1 (_; :?-�: cJ_ a.2,i,i11 c� ·  
Int c�1" e �·) 'G eCt i!1 '") -,., r:' !i n i ,.., e •l c � :.:J�� 0 s . 
C'-c:!.1 ::w Li , :  r21)i::u_; � <�·��� e �-: L� J J.y c 11e l on:, :J J 11. E  c .  
J e s i 1, c� .l G  o f  ::·,;1"0lJ��J o .. �·_J1_; :coit c.1.l . 
3 2 � 0� i 1� � w �r e of in�en en� e n c e .  
� �"tv e n. oi__l s , iJ1)_ t f i :n. i�_7_�,1" n.�) Oll°G 1"\ J o J_ .  
Q,�.,1• i · t,  e 8 C 1 f-c r>Il C C  i ntl f� 8..�.) 01J. t ".Jl: .J.e �:---;� n_� - irl .c·.: -.�, �::ts tia-<-'l.J_ r.\::_'. <.; ,i '<.:" ]_ -�� �:- " l - �. }_ c-� 
n :. : i J. l e ,�L . 
1 0 . S e::: c i t i\i C· -� o ··; o ;.:: r� :L:) i J. :2.-'t; ;r r,J j. � :11!'t i�r·.: ·:) 8 Q ' :�' J.. e. I CJ :C t=- e �! . -�1 .. �.1�.-�� n '  
l e D t3  c :-r·i·;� ic .�,l . 
r-:_u-·:L=h�:.. .-2�:g_�l��-,�:J�:_�-�c-··�:_c;_ : 
1 .  _4..n iLl8>·; in :':C l ori ;  � )11 ·t·; c} ·� o 1"\ i e s  :·_:_1.)_ n Jc  ::i e �-l e 1 r::G l··_ .. e }  .. �.� ,., �: .  -, --· f. ·t:; .J 1 2. :{· e .  
2 .  A�1 (,,J-.:::· i J :]_ ·� :,: · - r. , .... :_n ··iJ.;; ... : e t.� i"c lI -�t·� �i. 0 11 .:� D.::� .  n -;� ·-- <I" !:  .\'1_J_-�� t1 � i " \"" �. i� ' · ·�) :-�.·r ; �·-, 
-.) :'.' 0 > l c� T : fJ • 
3 . ... � 'f_..r �·- l �- ��-:: ,·· ·11 e :� n  t o  :· ---, i,n.c ·c ic e i�1 01 ... :�;�e ·�-i ·_; c, .: c- c�- -::· � � �:. , . .  CJ :�. :�� :. l ��· ' i.J �_)t c .  
11 . [' r: :..' i o 3 ::1 o -::.· s lu r-: · ; i u Ln e : :J ::::i r in ci:�� t e:-:.t i o�i . 
_") . 
7 .  .;'i_ _,� e r: '-�. e �: -. c �.; -'s 'J r» �-j n .·) n l , .. ·� L.:: \·T it �-� ()�:. e t ;_J o�· :r1 C\ e :;� . 
8 .  ?., r � �c i ,J e :1 :� c. �i."� 1_ :.-� !·1 c c  :'J !l. :.:. - � u  :· .. : . .-� 0 o c  0 1"\ tl(��l1. l·� � ! . 
\�/ • A ().. r_ r-� i :c c:.  1\ J I" : 1 .(·:_·J_ J t  · - -� _,_ i ;:� �.1!.C e .  
�l 1 c� ·� r� i .. "'::�\;_) _:� - �;_�.:rJ;!:. ��-�.__}_-� �J=-l�� ;_ __ r�e �· .�-:. n : 1 .  At t c � t i on �n j � r�i o P .  
T 1J ·u.110..t� ::.."'G -'c o.i-1:3� i� e l .'J.--'c j. �r:. :- �\i·q "';J e .,c1"j 8 t:-: :1 1-.:� :1·0 :� '..� r 
) . -� ... · ·J l 0.c e ·� c:.1 c �,=Ll �>�i f) o,:>'":.1 , �,;:: (. <e r: �iJ l1 i�_r {=\�:. :,- ,"' .. :� ��- j1 o e:; c.1 �_-- s :  · . . -\ !·: .� �1 .. �� �?- �� c-· ­
c; ··) ·=.: c. ·c t: (� .  
s .  
'.-.. . 
ih.:.­
'l1 o  
J.� e ·._, :J _ i��- ,··: o f  ii" r ;  c rt t-1.��� c e ir: f c.:·r·�- l�.7" 
n c, }:�_ir .. e 1r i� o �::·.:. s n_c ·:; 1--:..r 5_ ·'c �r \r :· l-,J_ t-� .. �. 
!) 8. ::.� ··0 i ��; n 8:t� ·� e11 (�· __ e ',�- -·: ;.7 "i.J o·G li 
A11 f::."'. r ,� ,:-' c.:-, r: e  3 G o f  � oci c  O J.., 
Lf-��).���_q_._ C+1il -��t:�]2 __ C1 .. I :  
1 .  r}i..-,;r i ��1 ·-; -CY:.e G} · !. :  _  l :S.. �1 c !1c e t o  t-··: r't.l,!1 r�: (J �1 c:, �.- .  
? • C�i \ .. i n ··_· t�- f e c� :i_ :_:1 r: ':) I.. c t? C tl l,, it :r nJl(L �J t� J. .1 ·;_ , - �  i �·1 i�1. -� :_lr? 
3 • n-i i._r i n ." ..  "; ) �� l ,::i�i J �� f t) ::.,, ;::: () 0 :J. '\\! 0 l".1: n r . . ��-- �-·: eJ::r1,\"t" i 0 :c, . 
Z : . . �\.c" c  o g� i t�� l:-l � 1� r i c r1 ·�.�.c.: o f  t �·"2.e c� l�.:Ll c1 .  
) , Li c -C 8 i.:. i�.( 11 t IJ �)11 o �·1J.. e �·;.n ;-1.rL , -.i. }:1 e  J.�: )  i �1 :· " '  :� o \. ? c� l - · : ·:; l1e· �  � .  
i d. i n ·�-: o.c:t �\.r �t t� i e n .  
? .  I-i :� -· ,.i :1 � v· �J .'.:""· .r·'.; l e c  �J1r·:. [\C "G ii:.: i � i e c  :f .�) l-. :f j_-i i e :: �� :J . 
f) .  f'.r-i-,," i ::-i :'�1� )J l 8. c e o f  o .... "Lr. ·�� :J ·� }:. e e. }ii 1 1�1 . •  
I .  
0 2  
B y  
-----
,, r i t"" m .., .L.. 1' c n 0 rk ( , , "' ..:J  e r  1 i' .... c ) .. '"i. _ ; l t:..i. e 0 i·'. .. __ ........ ... .1. 1.. i. ,. ..  , G-o o o. wo rii;: 
Cl-: e c 1t:. i.fr. e r e  yoLJ. f r_ c l  y o u  s l1 o uld 
a. �e more a c c ura t �  
c .  t·!o rk rc1o r e  G lo wly -.. ·--­
a nd c ::- 1. ;_ 1 1  na1:. o  inr•r o v r, : o:.F �: . 
b .  lo o lr o \.r c r r:r�;'" 1· .. To r!� v ·----- -- -
d .  c o :- :n 1 �: t 8  vio r:: o n  t :L·.·, c  
e .  n·: a t o r  a.r:!'."E1.r1g c ;;ie n.t o f  w o rk o · · ·oF. ·:; c r · 
------
I I .  La:1f_':uagc wo rk w r i t t e n  Go o  cl. w o  rl\. P o  CJ r 1 . .  T 'J :._ · 
I .. v • 
VI . 
C!".c ck w'.:-'� c r ,� y o u  f e e l y o u  n �·wul3.. and c o u lCi. i ::'JT)ro v c , 
a . ._ t� r. c  o f  ·t>U.r1c t ttat i o 11 rna rlz s _ _  b .  � s c o f  c r  .
. 
-, )i  tF. J  � �·:·. "'c ·1� \"· -"' 0 
c .  e t  71 t ,..:. ;·1c c s t ru c "c 1  • .1 r e  thought i s  no t c or::�1J . c t .  -·-----· --
a. .  :) s e  J i c t :1 o r-.c. ry t o  cht: ck s.� c :l. l i :J.�; 
e .  r:; i s s :)c l l  ,, i::;ny J. i ·� t l e  wo rds 
Go o d  wo rk 
Or• ( c�: i .':'." l':: rc � �0�1 f .:.: 0 1  y o u  s h1) uld c:.:J.C. C L> V.13. i :c·(x c o 1r e . 
8. . fj 'iJ (; P��--:. c 1 G P, r 1 2r f) . U S t_. ��.r o :-Cc'i. � C Q 1" :'.:-1 C C  ..:c J.2:�--·---- -- --
c • � '"l l:.:.-: tl �-: ·:p.�r i :  l'."1' e, �:"' C ".') O r t  c l' S�'.�P. rl. r� _:; T,1].B� � l  ct. n::l_ 0 Y\�·;'F:. �li 71 c 
mat c. r .i a l  ___ __ 0 . •  g:i.vc: my t 2, �.k i n  an L1 t c rc , · t 1 nc > •s.y ______ _ 
? o  �1.rnElns�:. i "'.J 
C�c c �: 1'!1"1 f; 1--- :� :�ro ·0. f (?. C J_ :.�o i_1 s� n v lCt a:' .J1 c c ; .1_ l c1 tr1Dr J \r c . 
n .  i1c� P. t �·1t:. s s  t' .. ·b c t t t; 1, f ·J 1\ �1ctt :"L o �1 o f  l e t t e r �.  
? o o r  w:J rk 
C�:. e c1� i ,r1' c :i."8 J'G<.1. f H: l  �ro u  s�· o l:. lc'L 2. ::-"5 c rJ ul cL i::1nro v r� . 
A. .  s1J • : l 1. i 11;_" c o ::· :c c o tJ.y HorO..s i n  w e: c.  l: l.y s ·0 c l  T i ng J.J. s t  
b .  u s j_ n c: t�;. � : s c  Po rds c o :" r c c t l y  i n  s c 11 t o nc e E' · ---
c .  f i r; i �l · i ::y:· �� c � � t e nc c  s a :1a. w 0 rk L1 b o o �c c a c :-i  ·1, ·c(�z- ···-
�o ci a l  S t u d h: s  Go n d  w o rk 
Che c k  F}1 c re y o u  f o o l. : · o :.t crn u l d  imr:i r o v c , 
a .  z i v e  �o re a t t c � t i o n to c la s · 0 i s c u s s i o n  
---
b .  by u s i ng b o o k s , p i c t '.lr \; s e t c . to f E.; t :�io rr.: ac G 1.lrat o  
i nf o rt"ta t l o n  c .  o :: ,·.·an i ?. e  F'.2. t c :C'i &. 1  E:.nd i :1fo rrna t :. o n  
w! � i c h  i r; ;"'J' i �-�1�e1 1 o r t 8  C...) ¥ • . ... ... ... ..... - · ----
Go o d  work Po o r  wo rk 
An s � c r  tho f o l l o w i ng Quu s t i o n s . 
a .  0 n  'bo olrn w: i c h you hav t .. r o ad. your s e l f , ' ·�ol·! 1;1c=d1y t o o�� 
r e n o r t s  h�v e yo u na C e ?  b .  d o  y o u  e n j o y  r c &ii n�? 
--- �- c . FtR. t J� i nd o f  b o o J  . ..:s c'i.o y o u  :i. i � : e  b e s t ?  __ _ 
yo u Cl.o • 
l i f  c o f  
c .  unc, e r l i r:c: t:-i c  k i n6. o f  ruuU nc 
<' ·t .-. r·, - l�-;:-o1" " -- "• "'1 t t· .,., ... C') .... ,.) . � J· c. s - ,ci t� .,.., 1· ' · "· ·.:.i 'o o '  •. 1.t .... .- ; 1  . .1 j _J -- � �--' l + c:  .. I. -'- '-' �' u -... J � v - - _, 1_1 ..1.. .... .. . � 
7 
V I I  
IX- W or�·-: 
c 
i o  
c Cl(·� l J. �< .. e 
f e1t! ·� 4.n ..� e s  
c r.1 e al;: 8 0  t 
:_�e�t)F•,l"' e :l  ! :1.;/ r:�a<; e r·  c D 
r..n ir1t e r t=; r ; t  :i.ri.· :; \·.:rt:r 
\T 8  
o r  7 G  
c - J l do 
r·:.-- D o  I ·f' " 0�·1 ·'· l, " 
., Am T (_!. 1 o;·,; .;.4 . i rl .: ;. Il-� ;)- .J.. , ,  v r: L• 
Q -.  D o  I ·'· " 
·" T [', n : 1  �L- .... 
c�- D o  I ..... c c \J 
"' D o  I l' ( U C  · -
l- 'tc: (' ·' [\:.1 I 
::.1 u o n  
j - In .,_ c :m I 
'( 
'? 
e t c , ?,., ... . - _ _ _ __ _ _ _ _  __ 
' t 
(' ) 
EAST �:'ffU T TISR ECH ClOL D I R7HI C T  
-::lEPORT TO 
Reno rt o f  O o n f o ronc e 
--
--
·-
·-- ---- . .  -
_ l' ·i : � : 
Goa1�9A.gr.,3c
d ·- - -· 
UD O U  fo r 
Ch i ld ' s  G-ro wth 
64 
6 b  
OU TLINE A�m SUI IJ.'ARY 
OF PA3E NT-TSACEPR C GNFERE�CE 
Chi ld 1 s Ne.m e Te acrcer 1 s Name 
Graa e Ho om Dat e 
Fi)T T C AT I 0NAL 
PPY f H CAL 
1 0  
